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tives are built around the demands from industry and government. 
Many Professional Science Master's programs have been created 
around partnerships with industry and integrate internships into the 
overall required program of study. Conversely, RCM and market­
driven initiatives have forced institutions to carefully assess the effi­
cacy of troubled or low enrollment programs and individual courses. 

Taken together, these three prerequisites are drawn from broader 
set of issues that drives collaboration between graduate schools and 
other partners within their institutions. Both faculty and graduate 
students are more likely to identify with their respective departments, 
schools, and colleges, thereby limiting the line authority of graduate 
deans. Graduate deans are able to exert influence through policy set­
ting and resource allocation because these and other prerequisites for 
collaboration are largely out of their hands. Given these constraints, 
strategies that are advocacy-based and focused on influence, persua­
sion, and collaboration on academic support services are likely to be 
more effective than those that attempt to impose top-down decisions. 

Understanding the Information Needs of Graduate Students 
Libraries and graduate schools have numerous points of confluence. 
Three are identified for further discussion. They are information 
needs and requirements of graduate students across a broad spectrum 
of academic and professional interests, tangible resource support for 
the pursuit of graduate study, and the desire to find or create physical 
space that overcomes disciplinary and cultural boundaries. 

Thus far we have identified some of the implications of several 
important factors that affect graduate education, including variations 
in the makeup of graduate student populations and their disciplinary 
foci, as well as the distinctions drawn between research and profes­
sional-focused goals in graduate education. While services in higher 
educational institutions have usually been designed to navigate differ­
ences among students across academic dimensions, it may be more 
useful to focus on points of confluence during the development of a 
collaborative advocacy strategy supporting graduate students. Three 
specific issues should be considered in assessing information require­
ments of graduate students. Given demographic considerations, 
graduate students speak in all languages, reflecting both cultural and 
disciplinary backgrounds and characteristics. Language is a tangible 
demonstration of the web of cultural plurality that is most evident 
among graduate student populations. Here points of confluence need 
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to be formed, where culturally diverse communities find common 
ground and mutual interests in the pursuit of knowledge through 
scholarship and learning. 

Beyond demographic points of confluence, there are commonali­
ties across disciplines. As John Unsworth has noted, scholarly primi­
tives may be particularly useful in shifting focus toward converging 
information needs of graduate students. Unsworth used the idea of 
primitives "to refer to some basic functions common to scholarly 
activity across disciplines, over time, and independent of theoretical 
orientation. These 'self-understood' functions form the basis for high­
er-level scholarly projects, arguments, statements, interpretations-in 
terms of our original, mathematical/philosophical analogy, axioms:'22 
While his comments are primarily directed toward defining research 
in the humanities, the concept that there are universal considerations 
in research-from discovery to representation-is significant enough 
to provide guidance on information requirements spanning disciplin­
ary boundaries. 

Studies of the information needs and requirements of graduate 
students constitute a relatively small research thread; however, impor­
tant themes have emerged from a few key studies. Graduate students 
continue to treasure personal contact with faculty, fellow students, 
librarians, and others they feel possess relevant information. Accord­
ingly' the need to provide support for students in research-based 
degree programs is compelling. While accessing information has 
been deeply affected by Web-based resources using common search 
engines, such information has not supplanted the use of online and 
print resources accessible from libraries. Some studies that have given 
insight into how graduate students interests move from general Web 
searching to the use of library databases, taking into account variance 
by discipline. A University of Minnesota study noted the differences 
among disciplines in sources of information, where graduate students 
in the sciences were heavily reliant on online resources, while stu­
dents in the humanities and social sciences continue to value libraries 
and their print collections in their research.23 There is also a growing 
interest in setting the information requirements of graduate students 
within the context of scholarly communication. 

According to a 2007 report of a study of Association of Research 
Libraries' member institutions, 29 institutions surveyed (53%) had 
not yet targeted scholarly communication activities for graduate 
students. However, 22 (40%) and 4 (7%) targeted specific disciplines 
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had begun to engage in programming and Web-based tutorials for 
graduate students. The opportunity presented here calls for a broad­
ened engagement between libraries, graduate schools, and research 
administrators in educating graduate students on a full range of issues 
that include authors' rights, intellectual property, academic integrity, 
an research conduct. 24 

These studies point to a need not only for continued research 
into the needs of graduate student, but to possible points of collab­
orative advocacy between libraries and graduate schools. There is an 
ongoing need to foster support, including technological support, for 
the mentoring relationship between students and faculty and social 
networking between students to ensure the continuance of invisible 
networks for information sharing. Moreover, graduate administrators' 
understanding of evolving issues affecting libraries, including emerg­
ing information technologies and issues in scholarly communication, 
can serve as focal points in collaborative advocacy during the process 
of institutionalizing changing practices in scholarly communication 
and managing intellectual property and the conduct of research. 

Supporting Resource Needs through Collaborative Advocacy 
The concerns about the information needs of graduate students leads 
to a second opportunity for collaborative advocacy, to combine efforts 
to promote institutional resource allocation to advance basic graduate 
and professional education programmatically, and to provide the nec­
essary resources for high quality graduate educational experiences. 
Next to financing higher education, the specific issues that are likely 
to dominate graduate education involve securing fiscal, human, and 
technological resources. Much of the public attention in higher edu­
cation in the past few decades has focused on undergraduate issues. 
Without sacrificing those vital issues concerning academic progress 
and engagement of undergraduate students, issues affecting graduate 
students have begun to move to the foreground of discussions about 
the short-term future of higher education. Areas of increasing impor­
tance are likely to include a concern for a range of intellectual prop­
erty issues, most importantly having to do with authors' rights and a 
reevaluation of the meaning of fair use as it is practiced in the digital 
era. A growing number of institutions are, through offices of research, 
libraries, and graduate schools, developing workshops, documenta­
tion, and tutorials directed primarily at graduate student audiences to 
further their understanding of intellectual property issues and protect 
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them from legal entanglements over the use of their work and the 
works of others. 

Other areas of collaboration that involve the use of institutional 
resources pertain to involve collaborative implementation of various 
technologies designed to enhance access, communication, and pres­
ervation of students' research and creative work. Electronic theses 
and dissertations' projects have involved close association between 
the staffs of graduate schools, libraries, and computing centers to 
insure effective preparation and transmission of thesis work through 
the thesis review process, preservation in digital repositories, and 
access by designated communities of interest. ETDs constitute but 
one area of collaboration for which the need to advocate for resources 
to support graduate students is imperative. What is also apparent is 
a need to engage students who are "not bound by traditional modes 
of research exchange ... students are using all the technologies at their 
disposal to engage in scholarly discourse-including blogs, wikis and 
tagging tools:' Yet graduate students must also balance, if not temper, 
enthusiasm with full recognition of the hegemony of enduring tradi­
tions in scholarly communication that protect authors' and publish­
ers' rights and rigorous academic peer review bound by disciplinary 
conventions.25 

Creating the Space 
Finally, the need to create or invest in physical and virtual spaces 
continues to be an ongoing concern in creating the proper environ­
ment for graduate education. As has been noted in studies conducted 
at New York University and the University of Minnesota, graduate 
students continue to need space not only for work and study but for 
intellectual engagement with one another.26 In a virtual context, social 
networking is presented as a mechanism for reaching all graduate stu­
dents and encouraging the creation of subgroups devoted to specific 
academic, social, or cultural interests. Additionally, creating physical 
space for engagement and collaborative activities, or for independent 
work in collaborative environments such as scholarly commons and 
technologically enhanced centers for teaching and research support, 
can be crucial to building communities. 

Conclusion 
Elijah Anderson's cosmopolitan canopy is situated to foster engage­
ment across demographic, cultural, and socioeconomic boundar-
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ies. In the circumstances of social exchange in everyday life, people 
converse about "what they have in common with other human being, 
regardless of their particularitY:'27 Placed in the context of graduate 
education and given the argument that graduate student communities 
are loosely structured yet yearning for points of confluence, it follows 
that efforts toward building community among graduate students 
will require greater collaboration between units within institutions of 
higher education. 

This essay attempted to identify key trends affecting communities 
of graduate students throughout the United States and their implica­
tions for forging a response from graduate schools and libraries to 
address the quality of graduate educational experience. Given the 
enduring scarcity of resources in higher education and traditional 
emphases on undergraduate education and the needs of undergradu­
ate students, strategies employing collaborative advocacy between 
librarians and graduate administrators will likely have the greatest 
effect on institutional strategic planning and resource allocation. 
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