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PREFACE.

This is a brief account of
individual differences found in
Junior High Schoeols,and how they must
be provided for.

Acknowledgment is made to
the authors quoted and mentioned in
the attached bibliography for mater-
ial presented.

»

lMarie C. Buckley.



CHAPTER I.

IFNTRODUCTION.

Recognizing individual differences ranks
as the most important of the justifications for
. organizing the junior high school.

I"Of 2ll the functions of the junior
high school, that which seeks to aid
pupils in discovering their own
capacities and limitations,interests
and distastes,powers and weaknesses,
is,in the judgment of the writer, the
most important. It is this function,
above all others,that justifies the
reorganization of schools on a new
basigs. To segregate adolescent
pupils in a school by themselves;
te surround them with influences
that elicit their natural responses;
to afford them opportunities to
browse in many fields of endeavor;
to permit them to try their strength
in many different ways; to enable
them to compete with other boys and
girls of their own age; to permit
them to initiate,organize and ad~
minister projects; to employ methods
of teaching that challenge their
best efforts in thought and action;
to stimulate and to develop their
best instincts by encouraging self-
expression,and by furnishing oppor-
tunities to see life as it is.and

lDavis,Calvin 0. "Junior High School
Education." p.99



to live it in school as ultimate-
ly it must be lived out of school -
this is the work of the junior
high school."

2'Another product of the seci-

ence of human nature is the
principle of individual differ-
ences. The fallacy of believing
that all pupils are exactly alike
was the fallacy of a generation
ago. We now realize that an

. individual, to be a productive
member of society,must play some
part other than that which is
played by his fellows. In our
schools we must provide prepara-
tion for the diversified duties
of democratic society by giving
full recognition to individual
capacities and individual train-

ing."

Smyore recently we have a-
wakened to the significance of
an important faect. It is the
fact that human nature is vari-
able, that individuals differ
from one another as to their
mental,as well as to their
physical gualities, Hitherto
we have attempted to fit the
educatipnal program to the com-
mon qualities of human nature;
now we are giving due consider-
ation to the differences in
human nature. "e have learned
that methods of instruction must
be as variable as individual
differences, that they will not
stay fixed or put. e have
learned that the materials of
instruction must be constant-

2Smith william A. "The Junior High School" p.183

SReavis,William C. "Pupil Adjustment" Introduction
; : poXI.



modified,readjusted and reinter-
preted to fit the needs of chang-
ing childhood and the demands of
a progressive society."

4wThe junior high school has

been variously entitled as the
finding, the sorting,the trying-
out,and testing period of the
public school system. Explora-
tion of individual differences,

. the revelation of educational
and vocational opportunities
adaptable to individual differ-
ences, the adaptation of educa-~
tional offerings to ascertained
individual needs rather than
the conforming of all pupils to
one educational pattern,all these
and other purposes to adapt the
educational program to the
®individual® are the objectives
of the junior high school."

S#practically all repre-
sentative leaders in the junior
high school movement stress,
directly or by implication, the
necessity of adapting the work
of the school to individual dif-
ferences,both psychological and
social.s Almost without exception
they emphasize the fact that these
differences come into increased
prominence during the Junior hlgh
school age."

4x00s,Leonard V. “®"The Junior High School® p.52
5Smith,William A. "The Junior High School" p.197



6%The hand-in-hand development
of educational psychology and edu-
cational tests has resulted in the
accunmulation of a wealth of infor-
mation on the differences among
individuals in abilities,aptitudes,
and interests. We no longer ignore the
fact that some children can never suc~
ceed in ordinary school work,or that
children with low ability in ordinary
work may be able to work successful-
ly in a different type of educationgl
curriculum,"

Twpiready one can begin to see the
day when each child will be recognized
as a living human being,differing by
right and by necessity from every other
human being = differing in his needs,
differing in the contribution he can
make to mankind,yet a member of the
human organism who must coordinate his
life with the lives of his fellow
members," ;

8%A pure democracy is not made up
of men of equal strength and capacity;
it is not the plan of God or man.,

School men have long recognized
the fact that children are different-
ly constituted,possess different
mental traits,and have different nat-
ural tendencies and talents but have
been unable to organize their schools
to properly allow for the varying
needs, The junioe high school organ-
ization offers more opportunities for
meeting the needs of the individual

6Mort,Paul R, "The Individual Pupil® pp.18,19.
7®National Society for the Study of Education®

"The Twenty-fourth Yearbook,Part II.
8palmer, Jasper T. "The Individual in the Junior High

School" -Journal of Education,
Volume 89,pp.429,430.



than anything that has yet been
proposed."

9%The fundamental aim of the

junior high school is to educate

all thirteen to fifteen year old

children of the community. It

follows that it must receive them all

and must retain them,else it cannot

educate thems that it must offer.

each child that kind and quantity of
. educational opportunity to which he

can be stimulated to respomd; that

it shall offer opportunities not

only to master the subject-matter

of the curriculum,but that it shall

give the young citizens practice in

responding to typical experiences for

democracy."™

9summary, School Review,Vol.27. 1919,p.358
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CHAPTER 1II.

To Provide for Individual Differences
It Will be Necessary to Employ:

1l - Ability Grouping of Classes.

lwp suitable educational environ-
‘ment for children approximately
twelve to sixteen years of age
demands,among other things,a careful
adaptation of the work of the school,
from the standpoing of both guantity
and quality,to individual differences
in interests,needs and abilities.
Since group instruction is not only
necessary but in the case of the vast
majority of children desirable,such
adaptation necessitates very obvious~
ly the classification of children in
ability groups. Ability grouping is,
therefore,one of the major problems
of the junlor high school principal
and his staff."

2'Ability grouping in the Jjunior
high school is to be defimed as the
classification of the pupils of the
school into groups which,within
reasonable limits,are homogeneous in
ability to perform the -kind of task
which confronts those pupils imn the
classroom. It is not an attempt to
point out those who are worth while
and those who are not. It is not a
move to separate the leaders from the
followers, '~* % ¥:i¥ ¥ &

lSmith,William A. “The Junior High School" p.353

2Ryan,Heber Hinds and Crecilius,Philipine
"Abillty Grouping in the Junior High School"
PP.l1l-1l



"Ability grouping,in its
simplest aspect,is a refinement of
grading. It takes account of the
fact that learning involves activ-
ity on the part of the learner;
that the ability to engage in
gelf-activity of such a kind and
in such a way as to profit by the
instruction of the moment varies
greatly with individuals.

; "One important principle that

is emerging is that individuals
show not only quantitative differ-
ences in ability to learn,but also
. qualitative and categorical differ-
ences as well, This calls for
different kinds of school experience
for different kinds of mind -
different subject matter,different
amounts,different methods,different
motives.,

"Since the grouping of pupils is
for efficiency in instruction,all
the factors which go to make up
capacity for learning should be in-
cluded in the basis of grouping,in
so far as that is possible."

3ngrouping must be done in terms
of indiwidual subjects. Pupils
pursuing a given subject are grouped
according to their ability im that
subject,regardless of the fact that
their purposes in taking the subject
may differ in a marked degree.

SMort,Paul R. - "The Individual Pupil® p.333



"As in the case of the element-
ary school, the purposes are to simpli-
fy the work of the teacher by reducing
the range of ability with which he has
to deal,and to improve the service of
the schoeol to individual needs, through
various types of adjustment facilitated
by ability grouping."

4uyhen boys and girls enter the
junior high school they find themselves
.a581gned to home-room sections number-~
ing usually from thirty-five to forty
pupils. ZHach seventh-grade section is
a relatively homogeneous grouping of
students on an ability basis as,
determined by intelligence tests,stand-
ardized educational tests,estimates of.
teachers in contributing schools,or
combinations of these methods. Students
are aware: of the significance of such
grouping,but the matter is not held
constantly before their attention; the
explanation is given that such grouping
enables their teachers to help them
more effectively . Errors in grouping
evidenced by performance better or '
worse tham the general correlation are
corrected by transfer to other groups.
The ability=-grouping principle is car-
ried as far as possible through the
three years of the junior high school,
but when choice of electives becomes a
factor in the grouping situation,
numbers do not always permit of the
.maintenance of ability ranges."

Suy great deal has been said on
behalf of placing pupils in ability
groups for purposes of instruction,

4McGregor A. Laura - "The Junior High School
- Teacher® p.27

KOoﬁ, Leonard V. -"The American Secondary5§§hool'
: - Pe




not only by those who have viewed
it as theoretically desirable,but
of late years,by those who have
had the opportunity of giving it
experiential evaluation, The ad~
vocates speak of better education-
al results for those of all degrees
of ability,arising out of bettier
adjustment of methods and ma terials
of imnstruction to the narrower
range of abilities represented with-
. in each group. Superior pupils,it
is said,are stimulated by being in
groups of those similarly equipped,
and those of less ability are not
discouraged by being hopelessly
outstripped by superior pupils,
The less capable are given a helpful
sense of success essential to mental
hygiene and conducive to a longer
stay in school than would otherwise
be the case. Among supplementary ad-
vantages are an improved social homo-
geneity,achieved by the greater de-
gree of community of interest and by
that nearness of age of the groups
which is to some extent an accompani-
ment of such grouping,and the removal
of many disciplinary problems by keep-
ing superior pupils busier in competi~
tion with their intellectual peers
and by relieving the less capable
over-age pupil from that discontent
with the school situation which is so
often manifested in his untoward be-
havior in mixed classes."

SwThe more progressive secondary
schools have realized the necessity
of taking individual differences into

6Rea.vis,Willia.m Claude, "Pupil Adjustment in Junior
and Senior High Schools"
P.103
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consideration and have attempted
to meet the school problems in-
volved by grouping their pupils
into relatively homogeneous sec-
tions and varyimng the instuction-
al materials and methods accord-~
ing to the needs of the groups.

It has been claimed that this
attempt to adjust the school to
the needs of its wvarying student .
personnel has resulted in the cor-~
rection of mal-adjustment and the
reduction of failure and elimina~
tion, The school has been able to
challenge the powers of its pupils
more effectively and thus to ac~
count more accurately for what-~
ever abilities its pupils possess."

TeThe schools of a democracy
should offer to each pupil those
unigue opportunities for acquiring
8kill,for practice in precise think=-
ing, and for growth in power of ap-
preciation which are attainable by
one of his intelligence. The ideal
requires that we adjust our stand-
ards to the abilities of our pupils.
Every pupil in the ideal school
system is judged by the best which
he can do and not by the median per-
formance: of a non-selected group.

"In order to adjust our schools
to the needs of individual boys and
girls,our curricula and courses of
study must be markedly different
for groups of children who vary in
ability. We may not rest satisfied
with the provision of special oppor-

TMort, Paul R. "The Individual Pupil in the

Management of Class and School"”
The Editor'’s Instruction by
George D. Strayer



tunities for the feebleminded, the
physically handicapped and the
morally delinquent, It is import-
ant that adjustments be made in
terms of the varying abilities,
achievements,and environmental
conditions of children all zlong
the line. It is of surpassing
importance to provide facilities
which will stimulate the most
able children to the attainment
-of their fullest intellectual
development."

Snrpe Junior-high school
organization is democratie,for
it offers a better way to give
each individual an opportunity
to get the treatment and experience
by which he can profit most. There
is nothing fixed about the plan of
homogeneous grouping; it is flexi-~
ble,since pupils may be moved from
one group to another when there is
evidence that a change im grouping
will work to their advantage. In
life people naturally group them-
selves according to their capacities
and interests, * * %

Teachers of relatively homo-
geneous”groups appreciate the po-
tential capacity of their problems
and are not so likely to make unfair
demands of them or mark them as
failures in their work and force -
them to repeat it. The teacher
who receives a nearly homogeneous
group of pupils adjusts her mater-
ial and methods to their needs,
and gives them the joy of success-

8#Touton,Frank C. and Struthers,Alice Ball.
"Junior High School Procedure"pp.84-86
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ful achievement and the relief from
embarrassment of repeated failure. .
The group is held to standards com-
mensurate with its mental possibil-
ities. The recognition of capacity
tends to eliminate failures,and is
therefore more economical and,to a.
certain extent,more just. In addi-.
tion, teachers have the advantage of
knowing their pupils much better
from the first,and are saved much

. time in making discoveries. Pupil
interest is awakened,and happier
pupils are retained in school during
fhe compulsory age. llore pupils,
are given,in consequence,a longer
and more profitable educational ex-
perience than under the o0ld system
of failure,repetition and elimina-
tion,

"The idea that the brighter
pupils stimulate the slower is
largely false. 1In fact,the opposite
is more often true: the slower are
overwhelmed by the brilliancy of the
superior. Investigations have shown
that qualities of leadership develop
more by competition with one's peers.
‘Boys and girls who have always been
in the background become prominent
in homogeneous groups,for when sepa~
rated the very superior pupils are
nct present to submerge them. The
latter,in turn,are forced to a bet-
ter use of their capabilities when
made to compete with those more
nearly their mental equals.,

"The community endorses that
which is fair and good. The more
serious complaints have come im
cases where the classification has
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not been done by serious,cautious,
careful, tactful,and scientifically
trained workers. It should proceed-
slowly and justify itself at each
step. Parents are delighted when
they realize that the various capaci~-
ties and abilities of their children
are being recognized and developed."

2 - Enriched Programs of Study.

9'Just how the enrichment is to
be accomplished is problematical,
A study of the literature that has
appeared during the last five years
will reveal that there is little or
no agreement as to the way in which
the curriculum is to be enriched.
In general, two methods are suggested:
either a fuller,broader,more detailed
development of the topies to be studied
and the inclusion of much related mater-
ialy or the addition of subjects not
usually included in the curriculum for
pupils of this age.

®The first of these methods can
be justified more readily than the
second. Its chief difficulty lies
in the fact that courses of study
‘will neéd to be worked out in great
detail in order to include a suffi-
ciently wide range of related materi-
al to provide an enriched content."

10wty the junior high schools,
relief comes to the class room teacher
with the offering of elective broad-

9R.yan,Heber Hinds and Crecelius,Philipine.
"Ability Grouping in the Junior High School'p153

1061 t,Paul R, "The Individual Pupil® p.238
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ening courses in the seventh grade,
and with the introduction of varia-
tion in curricula copuled with
elective opportunities within each
curriculum in the eighth grade."

1lezg requires no extended in-
guiry to demonstrate that the single-
curriculum type of program of stud=-
ies is inadequate to the special
purposes of the junior high school.
" The multiple-curriculum program of
the pure type is somewhat better
suited to junior high school needs,
but it falls short by incorrectly
assuming that by the time the pupil
enters on the work of a curriculum
he has already decided on his line
of occupational specialization.
This is contrary to a basic assump-
tion in the junior high school, that
the pupil is here to be helped to
select.a specialty rather than to
train for one. The constants-with-
variables type of program can be
organized in harmony with this basic
assumption, Some of the combination
typescare also in harmony with it,
especially when they allow freedom
of election,beginning this opportun-
ity for partial variation in subjects
taken not later than the opening of
the eighth grade and preferably in
the seventh grade. Where adequate
assistance for guidance can be
assured = which should always be
characteristic of junior high schools -

llKoos,Leonard Ve "The American Secondary School"p.540
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the constants-with-variables program
seems best., Large junior high
schools,however,deem it expedient

to operate the combinatiom type.

The curricula most frequently found
in junior high school programs which
follow the combination type are,as
stated in Chapter VII.,the academie,
the general,the commereial, the
industrial,and the curricula in
practical arts and home economics."

12wrhe traditiomal program,with
its stress upon formal studies,many
of which have previously occupied
the attention of the pupils,does not
meet the demands of twentieth-century
educational ideals. If pupils of
diverse interests are to be encouraged
to continue in school, then subject
matter that makes an appeal to their
several needs and interests must be
provided. This can only be &accom-
plished by a program of studies enriched
far beyond the narrow confines of the
old-type curriculum, * * %

"It has long been evident that,
if the Jjunior high school is to justi-
fy the expectations of educational
reformers and serve the ends estab~
lished for it,the program of studies
must nof be narrow and formal. Neither
may the school justify itself with an
array of subjects differing slightly
from those found in the traditiomal
elementary school. A veritable
wealth of offerings of varied types
must be furnished. Indeed,to the
degree that an enriched and suitable
program of studies is provided,to

12pavis, Calvin 0. "Junior High School Education®
i P.56, p.l1l09
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that degree will the school ap-
proximate the true ideal of a
junior high school."

la"The course of study must be
enriched to include intensive
study of our natiom and its meaning
to our citizenship and to the world.
The future must see the enriched
course providing a broad,sure founda-
tion for the practical life of the
individual. There must be no narrow
"limitation of the individual,no-
training for a single type of life.
The enrichment of the course must
aim consciously at the destruction
of those provincialisms and class
prejudices which have worked in the
history of natioms in the past,
counter to the interests of democracy.
Ignorance of other tasks than one's
own breeds lack of sympathy and re-
sults in the separation of group from
group. Intelligence regarding others
brings with it sympathy and co-opera-
tion. ;

"If more subjects are introduced
into the course than can be assimilated
by the pupils,there will follow a dis-
traction which will be quite as dis-
astrous as any limitation that could
be put en the course. Pupils will
fail to learn the lessom of concentra-
tion of attention; thoroughness and
mestery will have no meaning to them;
they will arry away a confused idea
of the materials they study,and they
will fall into a type of superficial
thinking which is one of the perils
of the modern course of study. '

195cho0l Review,pages 313 et seq.,lay 1918,
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"Not only so,but there is
danger in the enlargement of the
course of study that subjects
will bhe introduced which are in
form far beyond the maturity of
the pupils. The old-fashioned
eourse of study undoubtedly made
the mistake of assuming too lit-~
tle capacity on the part of the
pupils.”

3 = Adequate Curriculum Differentiation.

14'The broadening of the
curriculum takes upon itself
special significance in the year
or years of the junior high school
prior to the selection of the
specialized programs which pupils
are to carry through high school.
A series of short courses are given
in meny schools throughout the
seventh and eighth grades for the
purpose of discovering abilities,
aptitudes,likes,and dislikes of
pupils in the various lines of work
open to them in their remaining
school years. In some cases these
courses are compulsory. In other
cases,in.order to increase the’
range of possible courses, they are
made elective.®

15‘The unique and distinctively
junior high schoal feature suggested
by the committee is the broadening
and finding courses. ' These courses.

14)0rt,Paul R. "The Individual Pupil® pp.317,318

198 runer,H.B. "The Junior High Schoel 2t Work,"
Bureau of Publications, Teachers
College,Columbia University,l1925,
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should be six and eighteen weeks

in length - six weeks in the

seventh grade and six or eighteen
weeks in the eighth grade - and
should be open to every boy and

girl in these two grades. It should
be the aim of these short courses to
present glimpses of the future stud-
ies in the fields in which they

are given,as well as to show the
pupils the possibilities of the differ-
ent professions and businesses of
.which each is a sample.

"All broadening and finding
courses should be elective. These
courses have been called broadening
and finding courses for when tried
elsewhere it has been found that
(1) through them many of the pupils
find the later courses for which
they seem to be best fitted,and in
which their interest seems to liej
(2) in some instances they find also
their life work,although this hap=-
pens less frequently, and (3) what-
ever the finding, the pupils are
profitably broadened by coming into
contact with these different fields,

"The chief aim of the broaden~
ing and finding courses and the chief
value seem to be the broadening effect.
Whik for purposes of finding,a more
or less typical cross section of
future school work or life work is
portrayed,nevertheless an attempt is
made tc present only material which is
in itself worth while., Hence,if the
finding were reduced to zero quantity,
which would be well~-nigh impossible,
the enrichment zlone would more than
justify the cost."




19,

G‘Indeed,curriculum differenti-
ation is the crucial issue,whatever
we do about it. We have already in
our crudely cpnceived pre-vocationmal
education begun to adjust our imstrue-
tion in this prudent way to some sort
of inevitable industrial test to come
in the life of the junior high school
pupil,saving him all the while from
narrow specialization. Already also
e have become increasingly convinced,
from our crude scales and tests,of the

‘consistent evidences of the inherent
and universal differentiation among
these children. No ‘common elements®
can produce like effects. Future
probable careers suggest some flexi-
bility in our courses; This relatively
constant proportion of poor,medium,
and superior students reinforces the
suggestion."

17"The outstanding problem of jun-
ior high school curriculum organization
and administration is,therefore,to se-
leét and to combine in accordance with
the exigencies of widely varying situa-
tions those activities and experiences
which will enable us to achieve in
each particular case as directly and
immediately as possible the goal toward
which wg are striving - namely, £enuine-
ly functiomal behavior on the part of
the individual and the group.

"In junior high school curriculum
organization it is imperative to draw
a careful distinction between constant
materials required in common of all
pupils,and variable materials intended
for different individuals and groups,
and to make adequate provisionm for both.

16Johnston,Charles Hughes, "The Junior High School"
Jourmal of Educational Administration and
Supervision,VolIIl.,pp.420,421.

175mith,William A. "The Junmior High School® pp.240-242.
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®"In actual practice we have as

yet made but slight progress in that
direction. The constants in existe
ing junipr high school curricula

not only occupy too prominent a

place but they vary altogether too
much., They have obviously been se-
lected largely on the strength of
other considerations than common
educational needs on the part of
American children. The variables
have on the whole been very inade-
~quately provided for,and -those which
have been provided have not been
chosen as definitely as they should
have been in accordance with specif-
ic objectives., Scientific curriculum
making has,therefore,much to contribute
at this point."

18"One of the chief functions -

" if not the chiefest function - of the
junior high school is to discover in-
dividual differences and to administer
the school work so as to develop person-~
ality to its highest practical degree
in each individual. Such a conclusion
obviously demands that more than a
single curriculum shall be provided
in the schools. How many and what
curricula shall be offered is a debat-
able question. Judging from the ex-
periences of many administrators,four
or five curricula are ample. More
than this number tend to confuse the
pupil; fewer than this number take
individual differences too little. into
account.

18Davis,Calvin 0. "Junipor High School Education"

PP.1135115



"Surely,if the Junior High
School is to continue the integrat~
ing influences of education started
in the elementary school,a consider-
able portion of the curricular offer-
ings will be uniform prescriptions
for all normal children,irrespective
of the future. On the other hand,
the interests of indiduality require
that not 2ll work shall be common.
hat subjects,therefore to presecribe
for ally what to permit as alterna-
,tive selectionss and what to leave
to election are unsettled questions.
Seemingly,little or no differentia-
tion should be permitted in the
seventh grade; some should be allowed
in the eighth grade; and considerable
should be permitted in the ninth
grade.,

®For pupils greatly retarded in
the school work and for those for
whom the more formal studies in the
school have little interest,individ-
ual curricula should be arranged.

"Finally,the administration of
the several curricula must not be
so conducted as to prevent absolutely
all revision of curricular choices
when once made; nor allowed to oper-
ate in such a way as to penalize an
individial unnecessarily when per-
mission to make changes is granted.
The junior high schoel being,primari-
ly, a testing place,opportunity must
be allowed for explorations. Whenever
a pupil,notwithstanding an honest
effort carried on for a reasonable:
period of time,has shown his utter.
incapacity or distaste for a self-
selected subject of study ,he should

21 .
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be permitted to discontinue his
study of that subject and allowed
to begin again in a new field.

Nor is 'a reasonable period of
time' to be taken to mean the com-
pletion of a fixed amount of work.
Six weeks may be ample time in
which to test a pupil's powers;
indeed,in some cases a shorter
period may suffice."

4 - Flexible Methods of Promotion.

Promotion by subject rather than by grade.

19"Subject promotion im prin-
eciple is highly desirable,since it
permits every pupil to proceed
~normally from grade level to grade
level in the subjects in which he
meets the standard and retards him
only in the subjects where his fail-
ure indicates the nece881ty for more
training.

"It is probable that subject
promotion is only a transition in
the junior high school. It is bet~
ter than repeat-the-entire-grade
system of the old-time seventh and
eighth grade,but it is not the fin-
a2l word upon the subject of pupil
progress. There is evidence in
the present curriculum movement
that a sounder educational theory’
is prevailing,and that promotion
either by subject or by grade will
no longer be a specific event at

19McGregor A. Laura - 'The Junior High School Teacher"™
- pp. 22=24



23,

the end of a year or a term. New
courses of study are being set up
in units of learning. When this

is accomplished attainment will be
measured at the close of each of
these units of learning in a given
subject and mastery of one unit
will ‘be assured before the succeed-
ing one is attempted. Through such
2 plan there will be more rapid
-mastery on the part of some pupils
and a slower rate of achievement on
the part of others; but the system
of covering a term's work without
regard to pupil weaknesses along
the way,and with the expectation
that a certain number of pupils
will become repeaters,will disap-
pear from school administration."

2°'Through promotion by subject
there will be eliminated the repeti-
tion of work in which a pupil has
made a satisfactory record.

"The justification of subject
promotion is to be found not only
in the fact that in the actual
school situation pupils are given
failing marks,sometimes in large
proportions,but more because they
often receive such marks in some
subjects of study while receiving
passing marks in most others. The
likelihood of a pupil's receiving-
passing marks in some subjects and
failing marks in others is increased

zoKoos, Leonard V. "The Junior High School"
; Elavged Edition,pp.34, 365, 375
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by variation in standards of work
from teacher to teacher in the
same wehool,and by the fact that
& given pupil is likely to have
what seemed to be special disabil-
ities in some subjects,while being
sucecessful in most or all other
subjects.

"Including promotion by sub=-
ject as a feature would e¢learly
‘be a recognition of individual
differences,because it would not
force on the pupil failing in one
or more 'important' subjects the
waste of time of repeating the
work in which he has not failed.
This he is often called upon to
do where subject promotion is not
practiced. Permitting him to ad-
vance at least in the part in
which he has been given passing
marks and requiring him to repeat
only those constants in which he
has failed,will often keep him
in school past the period of com~
pulsory education. The pupil af-
fected by the conventional plan of
promotion in the manner referred
to, through the expression of the
resentment he harbors,is often a
disturbing factor in the diseiplin-
ary situation,subtracts from the
possibility of securing conditions
for effective teaching,and has a
detrimental influence om scholar-
ship., Promotion by subject reduces
the frequency of these obetnuctiona
to an efficient school."




21'Assigning school work to
individuals on the basis of their
ability to accomplish results and
permitting each pupil to advance as
rapidly as his attainments warrant,
or as slowly as his capacities neces~
sitate,are likewise practices wholly
in accord with the ideas of true
democracy. Moreover,pupil advance-
ment should be made in respect to.
each subject pursued and not by
.grouping all subjects together and
making promotlon depend on standard
attainments in each and every one of
the branches. It is a truism to
say that individuals exhibit different
degrees of interest and progress in
different subjects. There is no
valid reason for insisting that none
shall proceed in the work in which
he is really efficient,at no faster
rate than he is compelled to proceed
in the subaects in which he is less ef-
ficient,"

22nThe junior high school arrange-
ment also makes possible a greater
flexibility in our methods of promo-
tion,for it enables the school to eval-~
uate the work of the pupil,and hence
his progress in terms of the school
course,by subjects and points rather
than by the traditional class sgystem
of promotion. The lock=-step in educa-
tion has been justly condemned as
being mechanical and positively harm-
ful to the individual pupil who wvaries’

2lpavis,Calvin 0. "Junior High School Education" p.46

ngunker,F..F. "Method of Promotion"
University of Iowa Extension Bulletin
- No.25,November 1916
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somewhat from the theoretical aver-
age which the teacher establishes.
Progress by subjects,gives every
individual a chance to mowve forward
as rapidly as his abilities and his
will determine.”

Opportunity for Socialization.

RSWA large proportion of repré-

.sentative junior high school lead~

ers stress the fact,either directly

or by implication,that it is one of

the basic purposes of the junior

high school to provide ample oppor-
tunity for socialization, They

point out that the eight-four plan

has fallen seriously short in this
respect - in the seventh and eighth
grades largely because the number

of pupils in a given building has
usually been too small to support

an adequate program of extra=-
curricular activities; and in the

case of the ninth grade largely be-
cause pupils usually found themselves
too suddenly in an environment so
radically different from that repre-
sented by the seventh and eighth
grades that it tended to confuse
rather than to socialize them. The
junior high school representimg,as

it usually does,relatively large

groups of pupils who have much in
common, constitutes,in their estima-
tion,an ideal situation for socialization
on a large scale, While it is general-
ly recognized that socialized curricular
activities are an important factor in

23

Smith,William A, "“The Junior High School® p.201



socialization,most leaders empha-
size the necessity of an extensive
and well-directed program of extra-
curricular activities for genuine
socialization."

24mynile many of the activities

of a junior high school are concerned
with the individual and his personal
adjustments for successful living, the
socialization phase of the junior-
"high-school program is an effort to
extract from the group situation the
particular values which are inherent
in it., It is,when associated with
others,that the principles of govern-
ment,the pleasures of recreation,and

. the full possibilities of shared
endeavor for common ends are promi-
nently brought tto our attention. The
groun iteelf affords certain types of
training which the child taught entire-
ly by himself would never enter into
nor comprehend.

"To make social attitudes conscious
and to capitalize the benefits of group
life,certain intra - and extra =-curricular
activities have been developed.”

25anube socialized implies an
adaptation and adjustment of the
individual to the group,a surrender of
a portion of one's independence in
order that each may profit the more
by the combining of resources and
powers delegated to a common authority.

4
McGregor,A. Laura "The Junior High School Teacher"
P53

25Dagis.Calvin 0. "Junior High School Education"
P0178



To be socialized, therefore,is to be
humanized, to be possessed of group
consciousness,and to exercise magna-
nimity toward all one's associates
and in all omne's relationships."”

6 - Definite Vocational Training and Educational
Guidance.

26wyocational education should
.equip the individual to secure a
livelihood for himself and those
dependent on him,to serve Society
well through his vocation,to main-
tain the wight relationships toward
his fellow workers and society,and,
as far as possible,to find in that
vocation his own best development.

"The ideal demands that the
pupil explore his own capacities
and aptitudes,and make a survey
of the world's work,to the end
that he may select his vocation
wisely. Hence,an effective pro-
gram of vocational guidance in the
secondary school is essential.

"Vocational education should
aim to develop an appreciation of
the significance of the vocation
to the community,and clear conception
of right relations between the mem-
bers of the chosen vocation,between
different vocational groups,between
employer and employee,and between
producer and consumer. These aspects
of vocational education,heretofore
neglected,demand emphatic attention."

'25Davis,Calvin O. "Junior High School Education"
p.91
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27"0ne point,therefore, that-
should not be overlooked is that
the schools should be organized
and conducted to give the child
the greatest possible command over
the things that are ' round about
him. Im this connection it should
be said that it is but fair that
he ask to be given some insight
into vocation,some guidance and
some training toward a vocation."

2S“Not all pupils will either
desire or require vocational
guidance. Some obtain it through
the home,some get it from their
out-of-school contacts with the
active world,but many will have to
rely upon trial experiences unless
they obtain it through the school.
It should not be the purpose of
the school,however,to determine vo-
cational choice for the pupil.
Rather it should direct the pupil
so that his understanding of vo-
cations will be increased,his in-
gight into his own abilities and
qualities will be clarified and his
choice of courses will be intelligent-~
ly made."

9""Perha]ps a great danger arises
when pupils follow courses that are
not so exacting as they might be.
This is likely to arise from an empha-
gis of vocational or occupational train-
ing. While there is no adequate reason

27 GCourse of Study and Manual of Instruction
For the Public Schools of Kalamazoo,
Michigan,Book 4,1921,

28Reavis,William C. "Pupil Adjustment® p, 32

29Mort,Pau1 R. "The Individual Pupil" p.94
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why an individual with high intelli-
gence may not be permitted to fol-
low an occupation that does not re-
gquire him to use all his ability,
the pupil should understand his
possibilities., If he persists in
the 1line of work that does not make
full use of his abilities,considera-
tion should be given to the possi-
bility of enriching the vocatlonal
course he is taking."

30urhe vocational program of
the junior high school is condi~-
tioned by the physical and mental
immaturity of its pupils. Lack of
physical growth and development
makes it undesirable for pupils of
normal age to attempt to develop a
high degree of skill in vocational
activities.

"It follows that for a majority
of the junior-high-school pupils
vocational guidance will be of an
exploratory and prevocational char-
acter and will include information
on the pursuits of mankind, together
with a variety of experiences and
evaluation gained through short-unit
contacts with a wide range of un~
specialized and semi-skilled voca~
tions. " One of the best types of
vocational guidance for normal junior
high school pupils is the direction
given by teachers in the subject-matter
program of the schoel,for through this
program the range of the pupil's experi-
ence may be broadened,his information

30

Touton,Frank C. and Struthers,Alice B,
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as to the vocational interests of
men will be extended,his appreci-
ation of the problems of vocation-
al groups will be placed on a
sound foundation,and his own
native interests and aptitudes
will be explored. Not skills,
therefore,but information,habits,
and proper bases for evaluations
are the chief benefits to be real-
ized by normal boys and girls in
the vocational-guidance program
‘of the junior high school.”

5':}“"'I‘he:‘re is undoubtedly great
need for careful vocational and
educational guidance. The best
time for an adviser to study the
boy is in the period of adolescence,
just before he enters high school.
The best opportunity for such study
is when the student is 'exposed' to
various stimuli. Let a boy take a
fair amount of several subjects,
and then have the vocational adviser
watech carefully the effect. It
should place him in a position to
diagnose the case with small chance
of making a mistake.

"The junior high school is such
an institution as will allow the
greatest opportunity for this study.
We have boys or girls at just the
right age. There are plenty of short
courses which the pupil may take. If
he is ever going to have an aptitude
or 1ik1ng for anything,it will surely
show in the period from twelve years old
to sixteen.

Slamith, Willian Ay "The Junior High School"

pp.174=175
DPp.376=377



*While guidance is in a large
sense the paramount function of
all education,it is peculiarly
the function of secondary education.
It is during the secondary period
that the individual begins to effect
his orientation with reference to
the complex social world in which
he must presently play his part as
a full-fledged citizen. An such
orientation cah be effected econom-
ically only under the influence of

. genuine guidance.

"As is evident from the statement
of the purposes of the junior high
school,such guidance must begin early.
Indeed,during the earlier years of the
secondary period,the junior high school
years,all else must be subordinated
to this one function. Without guidance
in the larger sense,there can be no
suitable educational environment for
children twelve to sixteen years of
age; nor is it possible without it
to democratize the school system in
any real sense of the word,or to effect
genuine economy of time in education.
Guidance is, then,the very keystone of
the junior high school idea."

32’The beginnings of vocational
educati¥on are guaranteed to the pupil
in the junior high school by the full
performance of the functions: explo-
ration and guidance,  I1f the pupil in
this schoel is permitted,for purposes
of guidance to participate in a gener-
ous variety of wvwocatiomal activities,
he is at the same time receiving what

52Koos,Leon&rd Ve "The Junior High School®
Enlarged LEdition,pp.57-58



may be termed 'general' vocational
training which should stand him

in good stead,should he later enter,
with or without subsequent vocation-
al training,any specific occupation

represented in the exploratory courses."

35"The unanimous demand on the

part of these leaders for the recog-

nition of occupation in the training
program takes cognizance of a need

for wocational education.

"Equalization of educational
opportunity requires that those who
must leave school early shall have
an education suited to their special
needs, The urgency of this need is
brought home by data pertaining to
the occupational distribution of
children who leave school early,"

34“The fact that the junior high .
schools offer the opportunity for
adolescent boys and girls to try
themselves out in various prevoca-
tional courses is probably one of
the chief reasons why the pupils are
actually remaining in school longer
than formexly. The junior high
schoaol is definitely organized to
provide opportunitles for pupils to
try -out various subjects during
these formative years,so that they
will be able more intelligently to
select a2 future life work. Pupils'
strong points and weaknesses are
noted through their successes and
failures in various courses and

35Koos Leonard V. ®The American Secondary School"
DPP.299-300

34"The Junior ngh Schools' Baltimore Bulletin

~of Education,April, 1924,
DPe237=238



through standard tests of various
kinds. These schools have thus
made a concrete beginming in giv=-
ing to the pupils educational and
vocational guidance to enable them
28 far as possible to discover the
trend of their interests and abil-~
ities and there is,probably no
period in a pupil's life when
schools may be of greater signifi-
cance than during the ages thirteen,
~ fourteen,and fifteen." : .

3Bwrpe greatest problem confront-
ing American education today is how
to secure proper pupil guidance and
vocgtional effectiveness. As human
activities become more numerous and
more complex, the problem of the indi~
vidual adjustment becomes more seri-
ous. Society has specific needs,and
it makes,therefore,specific demands
on the product of the schools. On
the one hand we have social situations
and opportunities,on the other hand we
have human capacities and abilities
to be discovered and developed. It
is the business of the schools to re-
late and adjust youthful abilities to
the complex and social needs. This
must be done not only that the indi-
vidual pay make a life but also that
he make a life - full,rich,happy."

35"The social waste of unguided
vocational choice has long been re~
sented by the thinking educator and
layman. Public education which
merely furnishes knowledge in the

35Mayberry,8up't L.W, "Vocational Effectiveness"”
American “ducational Digest 47,Sept.1927. p.l59

Reed,Edwin T. "Vocational and Educational Guidance"
American Educational Digest 47,Sept.1927,p.445
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form of scholastic and vocational
subject matter ig failing in one
of its greatest responsibilities.
Public education must nor restrict
itself to the informational stuff
of life."

37"If we are to provide for

educational needs we must know

(1) what the needs are,(2) what =

the occupations or vocations are
~into which the students may go,

and (3) how to discover and de-

velop individual aptitudes. IHence,

there is no more important aspect

of the junior high school work

than educational guidance.

"One very important method of
educational guidance is that providing
opportunity for experimentation.

This involves the offering of work

in such lines as will reveal the spe-~
cial interests and aptitudes of each
pupil both to his teacher and to him-
self," s

S8uAbout three millionm children
under the age of fourteen annually
make a raid on the industrial world
for some means to make a living.
Only a ,small percentage of them have
been advised by teachers or parents
as to their life work.

"Every junior high schoel should
have an expert on vocational guidance.
He should have deep knowledge of humen
nature and of our industrial life and
be profoundly im sympathy with the

37Jones,Arthur J. "The Jumior High School"

School Review,Volumg 26,1918,p.118

38Phillips,D. E. "The Decalogue'of the Junior
High School" School Review,

Volume 27,1919,p.166
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struggles of the adolescent. To

him should be referred all important

cases of individual choice of stud-~
. ies. He should settle them; not as

a dictator but as a kind,sympathetic

father."

7 = Provide Exploratory Courses.

39"In outlining courses for the
“junior high school,the fundamental
principle of the whole reform move-
ment must not be lost to view,
This is,to take account of individ-
uval differences among pupils and
to afford each pupil a preliminary
survey of every field of knowledge
he is expected to enter by making
all first courses exploratory
courses.

"Every exploratory course
must fulfill a twofold purpose:
first,to help some pupils to ex-
plore their aptitude for the °
course,and second,to give all
pupils an actual educatiomal re~
turn. There is a similar dual
nature in all the objectives of
the junior high school by reason
of the fact that there are two
practically exclusive groups of
pupils - first,those who will con-
tinue into senior high school,and
secondly, those who will drop out .

* during or at the end of the jun-
ior high school period. +or the
former each exploratory course
becomes the basis of choice of
electives ,and for the latter

59Davis,Calvin O. "Junior High School Education"

p.122



each exploratory course must con-
tain a content of genuine educa~
tional value. For the dropouts,
therefore,every general course must
preserve life contacts, "

40u g repeatedly stressed here-
tofore,exploratory and try=-out
courses constitute one of the most
important agencies for guidance dur-
ing the junior high school period.
Above all else the early adolescent
‘needs to explore the several fields
of human knowledge and to try himself
out with reference to the various
fields of practical endeavor. Other
agencies for guidance become effect-
ive only in proportion as he had the
opportunity to do this. The academic
subjects should be,as indicated earl-
ier,organized om a general basis so
as to make possible a maximum of
exploration and try-out,

"Some progress has been made
toward the organization of general
survey courses in the academic
fields, though not to the extent that
is desirable. Beyond this, the
greatest progress toward the organ-
ization of subject-matter for pur-
poses of exploration and guidance
has been made in the filed of
industrial art for boys."

403mith,William A, "The Junior High School" p.383
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8 = Individual Imnstruction.

“lurpe term individual
instruction covers & wide range of
methods of class room administra-
tion, There has always been con-
widerable individual instruction
in our schools. The supervised-
study movement has much of the
individual instruction idea in-
volved." !

4B Mie bordes Tine cases,prof-
it greatly by the decrease in the
range of individual differenceg
in the group. Oftentimes they are
over age and physically maturel
It has been previously noted that
their minds and judgment correspond
to that of a fourth-grade,fifth-grade,
or sixth-grade level,but their worldly
experience frequently makes them ap=-
peéar quite sophisticated. ZFor this
reason it is well to separate these
boys and girls for recitation and
home rooms. They have become dis~
couraged,owing to their failure to
meet the academic standards set for
them,and are conscious of failure
and fearful of themselves and of
any and, éall projects presented by
a teacher, These pupils are not
bad,but misunderstood and misplaced.

"The teacher must use individ-
val methods to rouse individual activ-
ity,socialized recitations to stimu-
late group consciousness,project meth-
ods to reach individual interests;.

“ljort,Paul R. "The Individual Pupil" p.343

42¢0otton, Frank C. and Struthers,Alice B.
"Junior High School Procedure"pp.98,99



in short,she must focus her attention
upon the individual rather than the -
subject,approach her work from the
standpoint of pupil interest rather
than that of specialist."

_;43"When pupils all work together :
it is not expected that all will be able
to do an equal amount of work. It :
is especially important that provision
be made for the brighter members of

- the class,in order that they may have
enough work to keep them active and
alert. It too often happens that inm
large classes the work is scaled down
to meet the ability of the poorest
half of the class,in consequence of
fthich the brighter pupils learn to
loaf and tend to lose interest in
school work. However many groups
the class may be divided into, there
will always be the necessity for
individualizing the children of each
section. The brighter omes must be
given assignments which are beyond
the ability of the less capable,while
a minimum of achievement must be ac~
cepted when it represents the best
effort and means the continued déevel-
opment of the pupil who is weaker
intellectually., .

"Good teachers provide for indi-
vidual needs,not only by grouping
their classes on the bhasis of their
ability,but also by giving individ-
val instruction. ©No daily program
should fail to provide a period dur-
ing which the teacher can devote her~

43ort,Paul R. "The Individual Pupil®
Preface,pp.7-9
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self to the needs of those individ-
uals who need special help. It
may be to help the boy or girl
who has been absent on account of
sickness, to explain a difficult
problem in arithmetic,to help in
the interpretation of a map or pro-
gram,or to teach the pupil how to
studys; always there will be plenty
for the teacher to do who thinks of
her pupils as individuals during the
half hour or more devoted to indi-
" vidual instruction.”

9 = Provision in the Care of Brighter Pupils.

44"Exceptionally able boys and
girls are frequently discovered
whose unusual ability have not been
challenged by school work. They
have walked along the school's
highway at an ordinary pace,although
nature has endowed them with seven=-
league boots. They have had their
attention insistently called to the
surface of things,although they have
eyesight that can penetrate imto
the depths. They have brought
twelve,fifteen,or twenty talents,but
they aave‘been taught the stewardahip
of only, ten.

"The consensusof opinion today
seems to be that part of the adjust-
ment to bringt pupils may be made .
by permitting such pupils to finish
high school at an earlier age.

44,00 t,Paul R. "The Individual Pupil® pp. 125-129
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"The greater ease of broaden-
ing the individual pupil's ecurricu-
lum in the junior and senior high
school is an argument given for
acceleration in the grades. On the
other hand,it is easier to acceler-
ate in junior and senior high schools
because it requires only the addition
of subpects to the normal progran.

"In the junior and senior high
~schools acceleration is brought
about by assigning a larger number
of subjeets than the number required
or by giving extra credit for ex-
ceptional work. To make early grad-
vation possible as a result of extra
work taken in the junior high school,
provision must be made for counting
additional credit made in the Jjunior
high school toward graduatiom from
senior high school."

45'Up to this time the great
majority of the plans advanced for
adapting instruction to individual
differences in ability has been based
on quantitative differentiation. The
greatest single factor in the rising
tide of attention to this problem
has been the growing conviction that we
are notrrealizing fully upon the tal-
ents of superior children. It is
evident that,for a considerable frac-
tion of the children,the tasks put
before the whole group constitute no
challenge whatever; these brighter
youngsters dally along with the pabu-
lum offered,developing bad work habits

L

45Rya.n,Heber Hinds and Crecilius,Philipine
"Ability Grouping in the Junior High School"
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and failing to get a development
commensurate with their possibil-
ities., To remedy this,some ad-
ministrators have set up plans
by which the superior children
can get over the six grades of
work in five or four years,or
eight grades in seven or six
yearss; in high school extra sub-
jects may be taken,thus shortening
the time required for graduation.
Other administrators have been un-
"willing to 'push' the children
through school but instead have
increased the volume of work for
the brighter children."

10 - Thorough Case Knowledge as a Basis of Adjustment.

46“Formerly it was thought
that the teacher who set for pupils
high standards of work and conduct
was justified in eliminating from
her classes such pupils as failed
to meet these standards. Now,
gince it is recognized that correct
standards for a pupil are those
which he can be expected to attain,
the pupil who fails to measure up
to the established standards becomes
a problem case requiring special and
remedial treatment."

47"0 :

ases arise in grouping where
a child seems to belong to one of
two groups as mueh as to the other.
In such a dilemma the parent can
often supply an additional bit of

46Touton,Franic C. and Struthers,Alice B.

"Junior High -School Procedure" p.33
47Ryan Heber Hinds and Crecelius Philipine.

"Ability Grouping in the Wunior High
School" pp.61-62
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evidence or even make the deci-
sion, Happily,parents are begin-
ning to realize that,in the placing
of children in grade or group, the
optimum advancement is identical
with the maximum advancement.,"

48"In summary, the high-school

classroom teacher should expect

to find recorded upon the program
of each pupil who comes to him a
definition of some of the individ-
~ual adjustments he will be expected
to make for that pupil. In addi-
tion,he should expect to fimnd the
record of tests in tool subjects
for use in determining other ad-
justments. Upon the basis of such
information the classroom teacher
can intelligently plan his work."

1.~ Testing.

49"A program of testing that will
make informatiom available not only
for the measurement of results in
teaching subjects,or the improvement
.of the teaching of subjects,but will
also provide objective information on
abilities and achievements of individ-
ual boys ard girls,is essential to an
adequate adjustment of the schools to
the needs of boys and girls,

"The most commonly used methods
for original classification in school
subjects are inmntelligence tests and

48
Mort,Paul R. "The Individual Pupil" p. 243
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school records,including teachers'
marks and ability ratings. None

of these methods are highly suec-
cessful in grouping pupils into
homogeneous groups,but they provide
a good beginning which can be cor-
rected by shifting pupils. Intelli-
gence tests,for example,are about

as closely related to term=-end marks
as are the marks given by teachers
at the end of six weeks' experience
with the children. An intelligence
test at the beginning of a term,
therefore,gives as good an estimate
of what a pupil will do as the
teacher can give after having the
pupils six weeks,

"Attemptls todevelop special-
ized tests for high-school subjects
have not given results sufficiently
superior to the results from intelli-
gence tests to justify their use in
ability grouping.

"There is a difference of opin-
ion as to whether the I.Q. or the
mental age score from the imtelligmance
tests should be used in grouping in
high schoeol. Until more conclusive
evidence is gathered those wishing to
use this measure may well choose the
one that is< the more conveniént and
be on the lookout for exceptional
cases.”

5O”When the teacher makes use

of the results of standardized
tests,as a component of her opin-
ion and a check upon it,her testi-

0
s "Ryan Heber Hinds and Crecellus Phlliplne

"Ability Grouping in the Junior High
Schoal®™ p.66
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mony is much more accurate. The
teacher's estimate of social age
is the best means of getting at
that phase of the child's devel-
opment; this estimate should be
based largely upon activities out-
side the classroom.

"Two kinds of standardized
tests are of greatest value for
grouping; intelligence tests,and
tests of school achievement.

These must be scientifically made,
standardized,administered,and the
results scientifically summarized."

l“Educational and mental test-
ing is beyond the stage of faddism.
The walue of the tests for diag-
nostic purposes in recognizing the
pupil as the true center and object
of consideration,is generally con-
ceived as evidence of educational
progress."

12 - Do Away as Far as Possible with Retardation and
Elimination.

52uBy retardation is commonly
meant the slowing up of a pupil’
in his progress through schoal
as a result of any cause. Mainly
it has served two purposes. It
has been used as a corrective for
failure for all types of pupils
and as a means of adjusting schools
to low-ability pupils.

g
b " Touton, Frank C. and Struthers,Alice Ball

“Junior High School Procedure" p.87
Mort Paul R. "The Ind1v1dual Pupil® p.160,163,178



"In the junior and senior
high school,however, the question
of retardation as an adjustment
to abilities has different aspects.
If a pupil can complete an entire-
ly desirable course by spending more
than normal time there is no reason
why the longer period of time
should not be used.

"The need of injecting some
order into the chaoti¢ condition
existing in the failure situation
in junior and senior high school
is indicated by every careful
analysis that has been made on the
subject. In the percentage of
children failed,extreme differ-
ences exist not only among subjects,
but also among the classes of the
same term in the same subject.”®

55"The seeker after evidence

will also take assurance from the

large likelihood that the junior

high school is holding boys better

than does the comnventional organ-

ization,especially since it is well

known that boys rather than girls
~are eliminated from the latter.

But he will rely mostly on his

faith that "the thorough going

junior high schools - and there are

still too few even today - are

destined in good time to over-

come those causes of pupil mortality-

which lie within the school, through

provision of a wide range of curricu-

53Koos,Leonard V. *The Junior High School®

Enlarged Edition pp.27-28
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lar activities designed to meke it
possible for many who now fail and
lose interest to find something at
which they can succeed. They will
also,in some degree,remove those
which lie without the school,such

as the indifference toward education
in the homes from which these chil-
dren come. Notwithstanding the
absence of unequivocal affirmative
evidence, there is abundant justification
for anticipating,as one result of
effective reorganization,a greater
retentive power of the school."

54"In other places school officers

insisted that reforms could be made
thorough-going only by the creation

of an entirely new educational unit.
The junior high school seemed to pre-
sent the best solution. Being new and
unfettered by traditions it could be
made an opportunity school for trying
all sorts of means for checking un~-
desirable elimination.

"They planned to reduce dropping
out of schoel in the seventh and eighth
grades by keeping children interested
in school work. The common branches,
if taught at all,were effectively
changed in*nature and content. If
arithemetic had to be left in the
curriculum,it appeared as book-keeping
or elementary accounts. New subjects
were added - subjects that appealed
to the imagination and ambition of
young people. The real telling work
of the big outside world was brought

54
Bennett,G. Vernon "The Junior High School" pp.l13-16



into school and the youngsters had
a chance to partake of the things
in which they were interested.

"The junior high school func~-
tioned in preventing elimination
by bridging the chasm between ele-
mentary and high school through
gradual departmentalization of
work,by introducing new and diffi-
cult studies singly rather than all
at one time,by employing sympathetic
teath€ys of boys and girls rather
than scholastic specialists,by
gradually leading the pupil to
assume and bear responsibility,
and by giving him work that appeals
to his immediate interests and ambi-
tions."
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CHAPTER III.

CONCLUSTION.

1

"The Junior High School,
in one form or other,has come
to stay in our educational
system. DBe that as it may,we
are sure of this: boys and
girls are here to stay,and a
better,if not a sufficient,
provision for their individual
differences in capacities,inter-
ests and needs must be made if
they are to answer successfully
the calls upon them as workers,
as citizens,and as men and women.
The Jjunior high school seems to
us to be full of great promise.
We are anxious to see the educa-
tional future of our boys and
girls provided for as wisely
and fully as possible; to see each
pupil given opportunity to become,
and to be assisted with all care
in becoming an efficient worker,
a useful citizen,and a good man :
according to his interests,capaci~
ties and needs.

1Report on "The Junior High School"
Documents of the Civic Federation of
New Haven,Number 21,December,l1918. p.8
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