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Abstract 
Adolescence has historically been framed as a time of rebellion and protest, with traditional responses 
in school applying punitive frameworks. In this article, we review recent psychological work on the 
restorative practices movement in schools as an alternative to how to respond to young people. This 
changing framework has implications for their development processes and can reframe some forms of 
rebellion as productive. We first more fully define what restorative justice entails and theoretical 
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developments in this area. We then move to outlining interventions, programs, and associated 
outcomes. Finally, we end with future directions and research opportunities for psychologists. 

Introduction 
Traditionally, school systems have employed repressive, retributive systems in handling student 
behavior: reasserting adult authority and social hierarchies, meting out punitive consequences, 
increasing surveillance, and employing zero-tolerance policies [1,2,3•]. Yet, both theoretically and 
empirically, these reactions to young people have a host of negative implications and feed into social 
inequities as students from marginalized backgrounds are disproportionately targeted [4,5,6•,7]. When 
young people rebel or push back on expectations of conformity and assimilation—a developmentally 
appropriate response to unjust and unequal systems—they are criminalized and further marginalized 
[8]. These discrepancies feed into achievement gaps and broader inequalities through psychological 
mediators such as perceptions of school equity, school belonging, and classroom behaviors [9]. 

Partly in response to these concerns, there has been a growing movement in educational settings to 
incorporate restorative practices: re-orientating toward participatory decision-making, focusing on 
building relationships, and reconceptualizing discipline to address and repair (rather than punish) the 
harm caused [10]. Restorative practices have been propelled by local administrators, parents, and 
young people themselves. Since 2000, they have been implemented in schools across more than 25 of 
the United States and numerous institutions in Europe, Oceania, and Asia [11•,12,13,14,15••,16]. In 
some instances, these movements have emerged from young people’s own rejection of systems that 
perpetuate inequality and injustice [17]. They have also been proposed to be promising approaches for 
preventing youth radicalization and engagement in violence [18,19•]. 

Psychologists have increasingly been engaged in promoting restorative practices inside and outside of 
schools [3•,20,21,22••]. This work builds on decades of research internationally, particularly in Australia 
and Scotland, demonstrating that among other psychosocial benefits, participants in restorative justice 
have positive experiences, feel safer in schools [23], experience increased school connectedness, and 
have lower rates of suspensions and expulsions [2,16]. Psychologists have contributed to theoretical 
development, evaluating implementation, building understandings of challenges (e.g. lack of training 
or adult attitudes [24,25]), and measuring impacts. 

Restorative Practices in Schools 
Broadly, restorative practices in schools have traditionally entailed a reorientation of relations among 
students, between students and adults, and among adults [22••,26,27•]. Harm between community 
members is prevented and addressed through emphasizing interconnectedness, relationships, 
inclusion, dialogue, and repair [3,28]. As applied in schools, it can involve multiple elements and 
processes: regular community-building circles to establish trust and collective bonds; reactive circles 
that bring together the community to discuss harms; and restorative conferences to address serious 
incidents or patterns of harm [29•]. While much of the current literature does not delve into 
psychological issues, a restorative approach to harm in schools inherently encompasses developmental 
processes such as youths’ understanding harm in relation to human nature, why and how harm is 
done, how justice is best achieved, and the possibility of reconciliation [30]. 
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Psychology and Theoretical Development 
Restorative justice has been a part of indigenous cultures and some school settings for decades [31]. 
More recently, there has been further theoretical development from a psychological lens [32••]. The 
agency and voice of students in restorative approaches is argued to bolster perceptions of justice and 
fairness in schools [22••,26,27•], which in turn contributes to student well-being and engagement 
[3•,33••]. Paired with accountability and inclusiveness, these outcomes may then promote the 
development of emotional competence, interpersonal skills, and belonging [34]. A positive feedback 
loop is created as peer-to-peer and student-to-adult relationships become stronger, which further 
motivates engagement and improves school climate [33••]. Multiple psychological theories have been 
used to bolster this framework: Glasser’s choice theory [35], as restorative justice taps into the human 
need to belong through a focus on relationships and interconnectedness [36]; and affective script 
psychology, due to the structured space for recognizing and expressing emotion, a motivator of 
thought, perception, and behavior [37]. 

Ortega and colleagues [38] have proposed a theoretical model linking environmental and personal 
factors to the psychological processes underlying teachers and administrators’ perceptions of, and 
commitment to, implementing restorative practices. Their framework involves a feedback loop linking 
context to psychological engagement and then back to context: neighborhood and school climate can 
support or inhibit internal motivation to buy into restorative practices; the perceptions of these 
environments then affect adults’ consistency, commitment, and implementation; finally, these 
orientations contribute to a school climate that is either more or less conducive to this alternative 
approach to handling relations. 

Scholars increasingly assert that restorative justice cannot simply be seen as a set of tools or strategies 
to implement, but rather a cultural shift across a school [39•,40]. Thus, a whole-school approach 
prioritizes involving all actors and their relationships, including among teachers and administrators. 
Shifting the broader culture of an institution involves addressing individual motivation, attitudes, and 
behaviors, as well as social interaction, curriculum, pedagogical practices, neighborhood contexts (i.e., 
norms and values) and educational systems (e.g., the focus on high stakes testing [41,42]). The 
emphasis on whole-school implementation has been bolstered by longitudinal research demonstrating 
how such an approach can shift institutional climate and filter through relationships to promote 
individuals’ senses of belonging and decrease incidents of harm in schools [22••,43••]. 

Empirical Research 
The research on whole-school implementation of restorative practices is one part of an expanding 
literature investigating interventions and programs in schools [2]. The gap between research and 
practice, however, poses considerable challenges. Theoretically, restorative practices hold much 
potential for changing the experiences and trajectories of students, but implementing it effectively can 
be complex [2,44]. Furthermore, both research and implementation are deeply, inherently linked to 
context. Schools are shaped by community dynamics, interpersonal relations, broader systems, and the 
lives and experiences of individuals within them [45]. Therefore, studying restorative practices and 
applying insights to school settings requires careful attention to the environment, people, culture, and 
history of the specific community [46,47]. 
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Still, recent research provides a number of broad and valuable takeaways. First, educators’ beliefs and 
attitudes matter. Some teachers and administrators struggle to view restorative approaches as 
effective [48] or have deeply engrained beliefs about discipline and student/adult relationships based 
on their own experiences and cultural contexts [25,49]. Educators’ orientations and attitudes have also 
been linked to how students themselves experience and respond to restorative justice in their schools 
[27•]. 

Second, restorative practices may positively influence how both adults and students experience their 
schools and the social climates within them. There is mounting evidence that when these approaches 
are effectively implemented, relationships in a school become stronger [50]. Teachers feel more 
connected to students, while students also note closer bonds with others [2,38,51•,52,53]. One 
proposed underlying mechanism is restorative practices bolster mutual feelings of respect and trust 
[27•,54]. For students, these experiences of others can promote a sense of belonging and a belief that 
adults’ treatment and discipline of students is more just, even when gaps in discipline are not changed 
[52,55,56••]. Implementation of restorative practice also bolsters teachers’ and students’ perceptions 
of school safety [2,3•,51•]. 

Third, there is some indication restorative practices may influence students’ orientations and 
conceptions of self, though less research has focused specifically on their experiences. One recent 
study found students with greater exposure to restorative practices in school reported expecting to go 
further in their studies, while another found greater social emotional competencies and social skills 
[43••,57]. Adolescent students may also feel more confident in handling interpersonal conflict, though 
this evidence is mixed [27•]. 

Fourth, recent research has bolstered theoretical claims restorative practices lead to behavioral 
changes in students. Importantly, much of this work focuses on lowered suspensions, expulsions, and 
behavioral incidents, which are also influenced by the orientations and actions of adults [3•,22••,43••]. 
Still, some recent studies have found fewer disciplinary events [57], reductions in bullying [43••], and a 
decreased need for intervention in interpersonal conflict [27•,49]. A recent random control trial 
conducted over two years, however, did not find fewer suspensions or incidents of violence in schools 
implementing restorative practices [51•]. 

This literature also points toward factors in implementation and school conditions that may bolster 
efficacy [58]. Restorative practices should be integrated into a school as a long-term and continual 
process, rather than simply a tool kit [49]. Not only are there deep attitudinal shifts that must take 
place among students and teachers, but there are also barriers in the school systems themselves. 
These challenges include political pressures and expectations of merely employing curriculum and 
strategies based on restorative approaches instead of building relationships and changing cultures 
[1,25,59]. Additionally, students must be psychologically connected to the process: feeling they have 
voice and agency in their school and the restorative practices themselves. Engaging students entails 
not only making sure they are genuinely being listened to by peers and adults during circles, but also 
facilitating their ownership and leadership in these settings [17,54]. 
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Future Directions 
Further research and theoretical development with social and cultural lenses could support efforts to 
more widely and effectively implement restorative practices. First, much of the current literature has 
not been subject to preregistration, randomization, or rigorous multi-method design [2,43••,54]. One 
recent extensive study employed a random control trial and found results in line with much of the 
other research [51•], but further development and iterative research designs would help bolster 
understandings of within-school changes and broader implications [60]. 

Second, student voice—particularly through qualitative methods—is seldom examined in the research 
[56••]. It is crucial to take into account how young people of different ages and with different life 
histories make meaning of their experiences in school, as well as links with their social, cognitive, and 
neurological development [61]. The current literature on restorative practices in schools generally 
indicates student approval is correlated with feeling ownership and being listened to [2]. A next step 
would be further research to explore young people’s shifting beliefs, understandings, motivations, and 
emotions within their dynamic, lived experiences of restorative practices [47]. Contextualized study 
could also address a concern with the flexibility and variance in implementation of restorative practices 
[33••]. 

Relatedly, beyond the current focus on engagement and motivation, applying psychological scholarship 
on development—in addition to education and instructional perspectives—to restorative practices in 
school is critical for deeper understandings. Moral development can offer much insight into how 
teachers and students understand and judge harm [62], make attributions about themselves and 
others as imperfect but nonetheless moral people [63], and envision possibilities for redemption and 
repair; all of which are critical to understanding the experience and engagement with restorative 
practices. For example, recent research on youth perceptions of justice could be harnessed to better 
understand students’ experiences. One study found adolescents who were more likely to attribute 
internal causes for crime were more likely to advocate for harsher punishments [64], while another 
found greater perspective taking was connected to less support for punitive responses [65]. Taken 
together, these findings may point toward not simply of implementing restorative practices in schools, 
but also integrating them with interventions that target empathy and perspective-taking and support 
students in exploring notions of accountability, justice, blame, forgiveness, and reconciliation in the 
aftermath of harm. Broadly, future research on restorative practices in schools could employ 
developmental and moral frameworks to better understand underlying processes and the 
psychological and cultural influences across societal contexts [66]. This would also help address the 
limitation of much of the emerging literature that is solely focused on the United States. 

Conclusion 
Adolescence is a prime time in the life course for rebellion and questioning of social norms and 
practices as young people become increasingly aware of injustices and critical of structures that 
constrain their sense of choice and freedom [64]. Restorative practices are a burgeoning movement in 
schools partly in response to inequality and inequities in the school system and discipline practices. In 
some cases, they have been driven by youth activists in order to push back and reject current ways of 
operating [17]. In others, they have become an effective way to channel youths’ agentic capacities into 
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prosocial action and protest, rather than violence or civic disengagement [3•,18]. Therefore, 
developing cultures that are restorative and focused on community-building could be one approach to 
harnessing youth resistance and their developing sense of autonomy and agency into transformative 
action. 

Declaration of interests 
The authors declare that they have no known competing financial interests or personal relationships 
that could have appeared to influence the work reported in this paper. 

References 
1 K.R. Crowe. Perceptions of Restorative Justice in Urban High Schools. Ed.D. Brandman 

University (2018) 
2 T. Fronius, H. Persson, S. Guckenburg, N. Hurley, A. Petrosino. Restorative Justice in US Schools: A 

Research Review. West Ed Justice and Prevention Training Center (2016) 
3• M. Lyubansky, D. Barter. Restorative justice in schools: theory, implementation, and realistic 

expectations. M. Njoku, L. Jason, B. Johnson (Eds.), The Psychology of Peace 
Promotion, Springer (2019), pp. 309-328 
Authors present an argument for restorative justice in schools by detailing the history of its 
development, what it entails in school settings, and implementation challenges. They then end 
with a case study of when this approach was used effectively in response to student protest. 

4 R. Hinze-Pifer, L. Sartain. Rethinking universal suspension for severe student behavior. Peabody J 
Educ, 93 (2018), pp. 228-243 

5 E.W. Morris, B.L. Perry. The punishment gap: School suspension and racial disparities in 
achievement. Social Probl, 63 (2016), pp. 68-86 

6• G.W. Ritter, K.P. Anderson. Examining disparities in student discipline: Mapping inequities from 
infractions to consequences. Peabody J Educ, 93 (2018), pp. 161-173 
Using seven years of data from Arkansas public schools, the authors find that black students are 
at a higher risk for being cited for minor infractions and for expulsion. The findings highlight the 
racial/ethnic inequities in current discipline systems. 

7 R.J. Skiba, D.J. Losen. From reaction to prevention: Turning the page on school discipline. American 
Educator, 39 (2016), p. 4 

8 P.L. Carter, R. Skiba, M.I. Arredondo, M. Pollock. You can’t fix what you don’t look at: 
Acknowledging race in addressing racial discipline disparities. Urban Educ, 52 (2017), pp. 207-
235 

9 J.H. Bottiani, C.P. Bradshaw, T. Mendelson. A multilevel examination of racial disparities in high 
school discipline: Black and white adolescents’ perceived equity, school belonging, and 
adjustment problems. J Educ Psychol, 109 (2017), p. 532 

10 T. Watchel. Defining restorative. International Institute for Restorative Practices (2013), p. 12 
11• J. Deakin, A. Kupchik. Managing behaviour: From exclusion to restorative practices. 

J. Deakin, E. Taylor, A. Kupchik (Eds.), The Palgrave International Handbook of School Discipline, 
Surveillance, and Social Control, Springer (2018), pp. 511-527 

https://www.sciencedirect.com/science/article/pii/S2352250X20300282?via%3Dihub#bib0015
https://www.sciencedirect.com/science/article/pii/S2352250X20300282?via%3Dihub#bib0090


The authors outline possible approaches to adolescent behavior and rebellion in schools as a 
broad continuum from punitive to restorative. They then detail the contextual factors that 
influence these systems and challenges to implementing restorative practices. 

12 A. Eunkyung. Restorative justice as a tool of education of empowerment and social change in 
South Korea. D.S.W. Wong, T. Gavrielides (Eds.), Restorative Justice in Educational Settings and 
Policies: Bridging the East and West, RJ4All Publications (2019), pp. 64-75 

13 K. Kwan Yuyi. Restorative journey in Singapore schools. 
D.S.W. Wong, T. Gavrielides (Eds.), Restorative Justice in Educational Settings and Policies: 
Bridging the East and West, RJ4All Publications (2019), pp. 122-135 

14 M. Schiff. Can restorative justice disrupt the ‘school-to-prison pipeline?’ Contemp Justice 
Rev, 21 (2018), pp. 121-139 

15•• D.S.W. Wong, T. Gavrielides (Eds.), Restorative Justice in Educational Settings and Policies: 
Bridging the East and West, RJ4All Publications (2019) 
This book offers a broad perspective of implementation and research on restorative practices in 
schools across the globe. Chapters include descriptions and evaluations of implementation in 
the United States, Europe, and across Asia. 

16 A.H. Normore, B. Jarrett. Implementing restorative processes to mediate conflict and prevent 
violence in urban schools. S. Singh, N. Erbe (Eds.), Creating a Sustainable Vision of Nonviolence 
in Schools and Society, IGI Global Publishers (2017), pp. 222-237 

17 M.R. Warren, D. Goodman. Lift Us Up, Don’t Push Us Out!: Voices from the Front Lines of the 
Educational Justice Movement. Beacon Press (2018) 

18 S. Natividate, G. Varvello. Restorative justice in European educational settings: Preventing youth 
violent radicalization. D.S.W. Wong, T. Gavrielides (Eds.), Restorative Justice in Educational 
Settings and Policies: Bridging the East and West, RJ4All Publications (2019), pp. 28-44 

19• Youth Empowerment and Innovation Project. Youth Radicalisation, Restorative Justice and the 
Good Lives Model: Comparative Findings from Seven Countries. IARS Publications (2018) 
This report compiles findings on youth radicalization and prevention from seven European 
countries. While the main focus is on enhancing social belonging and minimizing the risks of 
radicalization, the report also specifically focuses on the potential of restorative approaches. 

20 American Psychological Association Zero Tolerance Task. Are zero tolerance policies effective in the 
schools?: An evidentiary review and recommendations. Am Psychologist, 63 (2008), p. 852 

21 T. Gavrielides. The psychology of restorative justice: Managing the power within. Ashgate (2016) 
22•• T. González, H. Sattler, A.J. Buth. New directions in whole-school restorative justice 

implementation. Conflict Resolut Q, 36 (2019), pp. 207-220 
This paper makes the theoretical case for effective implementation of restorative justice in a 
school setting through a whole-school approach. The authors then detail results from a seven 
year case study of a high school to support this argument and demonstrate how it can be 
achieved. 

23 B. Morrison. Bullying and victimisation in schools: A restorative justice approach. 
A. Graycar (Ed.), Trends and Issues in Crime and Criminal Justice, Vol. 219, Australian Institute of 
Criminology (2002), pp. 1-6 



24 J. Oudshoorn. Trauma-informed rehabilitation and restorative justice. T. Gavrielides (Ed.), The 
Psychology of Restorative Justice: Managing the Power Within, Routledge (2016), pp. 159-182 

25. M.A. Small. Principal Perspectives on the Implementation of Restorative Practices in Urban 
Middle Schools [PhD Thesis]. Sage Graduate School (2018) 

26 M. Lyubansky, E. Shpungin. Challenging power dynamics in restorative justice. 
T. Gavrielides (Ed.), The Psychology of Restorative Justice: Managing the Power 
Within, Routledge (2016), pp. 183-203 

27• K.E. Reimer. Relationships of control and relationships of engagement: How educator intentions 
intersect with student experiences of restorative justice. J Peace Educ, 16 (2019), pp. 49-
77, 10.1080/17400201.2018.1472070 
The author presents a comparative case study of a school in Scotland and one in Canada to 
examine both educators’ intentions and students’ experiences in school contexts where 
restorative practices have been implemented. 

28 H. Zehr. Evaluation and restorative justice principles. E. Elliott, R.M. Gordon (Eds.), New Directions 
in Restorative Justice: Issues, Practice, Evaluation, Willan (2005), pp. 296-303 

29• M. Frias-Armentia, J.C. Rodríguez-Macías, V. Corral-Verdugo, J. Caso-Niebla, V. García-Arizmendi. 
Restorative justice: A model of school violence prevention. Sci J Educ, 6 (2018), pp. 39-45 
This study identifies the ways that restorative practices have been implemented in middle 
schools in Mexico. The findings suggest that while restorative approaches are used in name in 
some settings, few of these schools actually address school democratization or student agency. 

30 C. Wainryb, M. Pasupathi. “I hurt him”: From morally relevant actions to moral development, by 
way of narrative. C. Helwig (Ed.), New Perspectives on Moral Development, Routledge (2018), 
pp. 105-120 

31 H. Blagg, T. Anthony. Restorative justice or indigenous justice? 
H. Blagg, T. Anthony (Eds.), Decolonising Criminology, Palgrave Macmillan (2019), pp. 133-152 

32•• A. Gregory, R.J. Skiba. Reducing suspension and increasing equity through supportive and 
engaging schools. J.A. Fredericks, A.L. Reschly, S.L. Christenson (Eds.), Handbook of Student 
Engagement Interventions, Elsevier (2019), pp. 121-134 
In this chapter, the authors summarize research on punitive approaches to student behavior, 
and then make the case using psychological theory and research for a multifaceted reform, 
including restorative practices. 

33•• H. Norris. The impact of restorative approaches on well-being: An evaluation of happiness and 
engagement in schools. Conflict Resolut Q, 36 (2019), pp. 221-234 
Comparing three schools with different implementation models of restorative practices, the 
author uses psychometric measures to assess the impact on students happiness and school 
engagement. Findings indicate contextual factors, rather than broad models, may be most 
important. 

34 B. Hansberry. A Practical Introduction to Restorative Practice in Schools: Theory, Skills and 
Guidance. Jessica Kingsley Publishers (2016) 

35 W. Glasser. Choice Theory: A New Psychology of Personal Freedom. Harper Perennial (1999) 



36 L.M. Murphy. A Relational Approach to Discipline: A Comparative Case Study of Restorative Justice 
Implementation in US Secondary Schools [PhD Thesis]. University of 
Southern, California (2018) 

37 N. Preston. Restorative practices, affect script psychology and the social and emotional aspects of 
learning. T. Gavrielides (Ed.), The Psychology of Restorative Justice: Managing the Power 
Within, Routledge (2016), pp. 65-82 

38 L. Ortega, M. Lyubansky, S. Nettles, D.L. Espelage. Outcomes of a restorative circles program in a 
high school setting. Psychol Violence, 6 (2016), p. 459 

39• K.C. Mansfield, B. Fowler, S. Rainbolt. The potential of restorative practices to ameliorate 
discipline gaps: The story of one high school’s leadership team. Educ Administration 
Q, 54 (2018), pp. 303-323 
This paper presents the model of implementation and preliminary results from a participatory 
research project focusing on restorative practices in a high school across five years. Rates of 
suspension, and particular for at-risk groups of students, demonstrated declines across this 
time period. 

40 A.M. Mayworm, J.D. Sharkey, K.L. Hunnicutt, K.C. Schiedel. Teacher consultation to enhance 
implementation of school-based restorative justice. J Educ Psychol Consultation, 26 (2016), 
pp. 385-412 

41 G. McCluskey. Restorative approaches in schools: Current practices, future directions. 
J. Deakin, E. Taylor, A. Kupchik (Eds.), The Palgrave International Handbook of School Discipline, 
Surveillance, and Social Control, Springer (2018), pp. 573-593 

42 A. Wadhwa. Restorative Justice in Urban Schools: Disrupting the School-to-Prison Pipeline. 
Routledge (2016) 

43•• J. Acosta, M. Chinman, P. Ebener, P.S. Malone, A. Phillips, A. Wilks. Evaluation of a whole-school 
change intervention: findings from a two-year cluster-randomized trial of the restorative 
practices intervention. J Youth Adolescence, 48 (2019), pp. 876-890, 10.1007/s10964-019-
01013-2 
Using a randomized control trial with almost 3000 students in 13 middle schools, the authors 
evaluated the impact of a whole-school restorative practices intervention on bullying. No 
difference was found, but students’ self-reported experience of restorative practices was 
related to a number of positive outcomes. 

44 J. Bolitho, J. Bruce. Science, art and alchemy: Best practice in facilitating restorative justice. 
Contemp Justice Rev, 20 (2017), pp. 336-362 

45 U. Bronfenbrenner. The Ecology of Human Development. Harvard University Press (2009) 
46 S.A. Power, G. Velez, A. Qadafi, J. Tennant. The SAGE model of social psychological research. 

Perspect Psychol Sci, 13 (2018), pp. 359-372 
47 Power SA, Velez G: The MOVE framework: meanings, observations, viewpoints, and experiences in 

processes of social change. Review of General Psychology. In press. 
48 D.E. DeMatthews, R.L. Carey, A. Olivarez, K. Moussavi Saeedi. Guilty as charged? Principals’ 

perspectives on disciplinary practices and the racial discipline gap. Educ Administration 
Q, 53 (2017), pp. 519-555 



49 A. White. Transformative School-Community-Based Restorative Justice: An Inquiry into 
Practitioners’ Experiences. Loyola Marymount University (2019) 

50 S. Rainbolt, E.S. Fowler, K.C. Mansfield. High school teachers’ perceptions of restorative discipline 
practices. NASSP Bulletin (2019) 0192636519853018 

51• C.H. Augustine, J. Engberg, G.E. Grimm, E. Lee, E.L. Wang, K. Christianson, A.A. Joseph. Can 
Restorative Practices Improve School Climate and Curb Suspensions? An Evaluation of the 
Impact of Restorative Practices in a Mid-Sized Urban School District. RAND (2018) 
This report presents the findings from a random control trial of restorative practices in 
Pittsburgh public schools over two years. Findings include improved school climate (according 
to teachers) and reduced suspension rates, but not improved academic outcomes. 

52 A. Gregory, K. Clawson, A. Davis, J. Gerewitz. The promise of restorative practices to transform 
teacher-student relationships and achieve equity in school discipline. J Educ Psychol 
Consultation, 26 (2016), pp. 325-353 

53 T.L. Tolefree. A Comprehensive Approach for Implementing School-Based Restorative Practices. 
Koinonia Leadersh Acad (2017) 

54 E.L. Wang, E. Lee. The use of responsive circles in schools: An exploratory study. J Positive Behav 
Interventions, 21 (2019), pp. 181-194 

55 A. Gregory, F.L. Huang, Y. Anyon, E. Greer, B. Downing. An examination of restorative interventions 
and racial equity in out-of-school suspensions. Sch Psychol Rev, 47 (2018), pp. 167-182 

56•• J.B. Pena-Shaff, B. Bessette-Symons, M. Tate, J. Fingerhut. Racial and ethnic differences in high 
school students’ perceptions of school climate and disciplinary practices. Race Ethnicity 
Educ, 22 (2019), pp. 269-284 
This study uses questionnaire data with 1,444 students in 3 high schools to investigate school 
climate, suspensions, and perceptions of fairness. The authors find that these perceptions 
impact students experiences, with student race being the most significant predictor. 
Restorative approaches are presented as a possible response. 

57 E.R. Gaines. Restorative practices and student well-being in urban schools [PhD Thesis]. Rutgers 
University-Graduate School of Applied and Professional Psychology (2019) 

58 A.A. Payne, K. Welch. The effect of school conditions on the use of restorative justice in schools. 
Youth Violence and Juvenile Justice, 16 (2018), pp. 224-240 

59 J.M. Nelson. Middle and High School Principals’ Perceptions of Exclusionary Discipline Practices 
[PhD Thesis]. Tennessee State University (2016) 

60 S.Y. Song, S.M. Swearer. The cart before the horse: The challenge and promise of restorative 
justice consultation in schools. J Educ Psychol Consultation, 26 (2016), pp. 313-324 

61 National Academies of Sciences, Engineering, and Medicine. The Promise of Adolescence: Realizing 
Opportunity for All Youth. National Academies Press (2019) 

62 R. Thornberg, U.B. Thornberg, R. Alamaa, N. Daud. Children’s conceptions of bullying and repeated 
conventional transgressions: moral, conventional, structuring and personal-choice reasoning. 
Educ Psychol, 36 (2016), pp. 95-111 

63 Recchia HE, Wainryb C, Faulconbridge O., Pasupathi M: To err is human: Forgiveness across 
childhood and adolescence. Social Development In press. https://0-doi-
org.libus.csd.mu.edu/10.1111/sode.12413. 



64 B. Oosterhoff, N.J. Shook, A. Metzger. A matter of fact? Adolescents’ assumptions about crime, 
laws, and authority and their domain-specific beliefs about punishment. J 
Adolescence, 62 (2018), pp. 87-95, 10.1016/j.adolescence.2017.11.007 

65 H.F. Rasmussen, M.C. Ramos, S.C. Han, C. Pettit, G. Margolin. How discrimination and perspective-
taking influence adolescents’ attitudes about justice. J Adolescence, 62 (2018), pp. 70-
81, 10.1016/j.adolescence.2017.11.005 

66 E. Turiel, L. Nucci. Moral development in contexts. A. Dick, U. Muller (Eds.), Advancing 
Developmental Science: Philosophy, Theory and Method, Routledge (2018), pp. 95-109 

 

 

 


	Rethinking Responses to Youth Rebellion: Recent Growth and Development of Restorative Practices in Schools
	Recommended Citation

	Abstract
	Introduction
	Restorative Practices in Schools
	Psychology and Theoretical Development

	Empirical Research
	Future Directions
	Conclusion
	Declaration of interests
	References

